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KIWISPORT: 
Kiwisport is a government funding initiative to support students’ participation in organised sports. 
In 2023 the school received funding of $26,109.13. Previous years funding:

2022 = $25,969.55
2021 = $26,084.40
2020 = $26,235.10 

This funding subsidised a portion of the Sports Coordinator’s salary. The Sports Coordinator
oversees the sports programme.
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The redevelopment of our school has been on the
Board of Trustees agenda ever since I started eight
years ago and even before that, as essentially it is
an earthquake repair programme. The earthquakes
were more than 12 years ago now, so that puts a
timeframe on things.

Thus, the opening of our first new building Manu
Tiria in October 2023 was a momentous
celebration. There will be decades of wonderful
lessons to come within those walls and that’s an
exciting prospect. Our second new building is going
up apace and will be ready in the latter half of 2024.

Special things happen at Riccarton High School.
We aim to have students leave as lifelong learners.
We want them to have a strong sense of values and
commitment to service as well as acquiring
practical and relevant skills for life.

The board is quietly getting on with things – it’s
unseen and unsung mahi and I appreciate
everyone’s efforts as volunteers. Alongside our
principal, student representative and staff
representative, are my fellow parent representatives
Mark Paul, Andrea Dowty, Brendon Eason, Farah
Khosravi, Warren Poh, Monique Lindsay and Brigid
McNeill. As your board members we’re living the
Riccarton Way – lifelong learners, serving our
community, aiming for excellence and doing our
best.

I acknowledge our wonderful staff who are devoted
educators, as well as people who are looking after
our kids’ wellbeing every day. Teaching is not an
easy or simple profession and in recent years the
pandemic and industrial action have made things
even more complicated. On behalf of the Board, I
thank you all for your dedication.

 In 2023 we welcomed a new Deputy Principal
Anthea Knowles. It has been great getting to know
Whaea Ant. We also appointed Joel Hammond as
Deputy Principal. Joel had been acting in the
position and succeeded in gaining the position in a
field of high-calibre candidates. Anthea and Joel
along with our Assistant Principal Carole Lake,
provide the effective management and essential
empathy and care that epitomise the Riccarton
Way – my thanks to them.

The spirit of our school spreads from our principal.
2023 was another year in which it has been a
pleasure to work with Neil Haywood through the
many challenges we have faced. Neil inspires
others to dream more, learn more, do more and
become more. That is a special quality.

Janine Ogier
PRESIDING MEMBER, RICCARTON HIGH
SCHOOL BOARD OF TRUSTEES

CHAIRPERSON'S
 REPORT



Tēnā koutou katoa

As we celebrate Riccarton High School’s 65th year
in existence, we also take time to acknowledge
those past and present who have contributed so
much to making our school the special place it is
today. Just one such example is Mr Chris Nielsen
who retired from teaching at the end of the 2023,
after an impressive 43 years of dedicated service to
Riccarton, both inside and outside of the classroom.
Chris is truly a ‘legend’ in every sense of the word.
We wish him all the best with the next chapter of
his life. 

Reflecting on 2023 also allows us to acknowledge
the immense number of successes for both our
students and staff in many different aspects. It is our
wider definition of the word, ‘success’ which I see as
a key strength of Riccarton High School. Although
academic success should and always will remain at
the heart of what we do, it is important that we also
acknowledge success in its various forms. Success
for some members of our diverse student
community is about getting to school on time each
day. It’s about being organised and in a ‘ready to
learn’ state for each class. It’s even about students
being able to hold an articulate and respectful
conversation with an adult. These are all examples
that translate to success for our Riccarton High
School ākonga, and it is important that we celebrate
these achievements regularly.
 
In 2023, the distractions caused by Covid-19 were
replaced with other distractions. Issues such as
vaping, cell phones in schools (particularly related
to the abuse of social media) and increasing rates of
truancy, have obviously hit the headlines at the
national level; issues which have not escaped us at
Riccarton High School. One thing that has not
changed for us in 2023 however, has been the
immense reward which has come with making a
positive change in the lives of our young people and
that fact that the overwhelming majority of
members in our school community embrace our
Riccarton Way values. 

There is perhaps no better example of our
community coming together in true Riccarton Way
fashion than the workday held earlier in the year to
support those in the North Island devastated by
Cyclone Gabrielle. While we set what we thought
was going to be a realistic target of raising $10,000,
the fact that we ended up doubling this amount
surely epitomises our Riccarton Way. The amount
of $20,000 was greatly received by schools and
kura from Napier through Wairoa to Gisborne.

In 2023 we also acknowledged the challenges and
disruptions caused by industrial action in the first
half of the year. Despite this, one thing we know
about the last 3 years is that many of our young
people have developed far greater skills than some
of us would have developed at their age. They have
been able to adjust and adapt to ensure that their
academic goals remain a priority. To our staff, we
also acknowledge their mahi in 2023. Despite the
distractions referred to earlier, they have remained
committed to our students either in a teaching or
support role. 

An exciting aspect of 2023 has seen the opening of
our new classroom block, Manu Tiria, which
provides a new home not only for the visual and
performing arts area of the school but also our
careers team, in addition to general teaching
spaces. The planning for this building (the first of 3
being built) began back in 2018 and now over 5
years later we celebrate what will be an amazing
building, not only for our school community but also
for the wider community.

To those students and their whānau who leave us
at the end of this year, we thank you for your
contribution to our school. For our young people, I
hope that Riccarton High School has instilled in you
a strong set of values which will be useful as you
move onto the next phase of your life. We look
forward to hearing about your amazing
achievements in years to come.

Nō reira kia tau te mauri. Tēnā koutou, tēnā koutou,
tēnā koutou katoa

Neil Haywood
PRINCIPAL RICCARTON HIGH SCHOOL

PRINCIPAL'S 
REPORT



How have you met your obligations to provide
good and safe working conditions?

Through the school’s Employer Responsibility Policy, the Board takes all steps, so far as
reasonably practical, to meet its primary duty of care obligations to ensure good and safe
working conditions for employees and responds to all reasonable concerns and requests made
by employees.

What is in your equal employment
opportunities programme? 
How have you been fulfilling this
programme?

This programme ensures that all of our employees and applicants for employment are
treated according to their skills, qualifications, abilities and aptitudes without any form of
bias or discrimination. The programme fulfils the requirements set out for schools under
the Public Service Act.

How do you practise impartial selection of
suitably qualified persons for appointment?

The Board has delegated the position of EEO to the Principal. In all aspects of recruitment,
training, promotion, conditions of service and career development, the Board shows a
commitment to selecting the person most suited to the position in terms of skills,
experience and qualifications. The Board also recognises the value of diversity within the
staff and the employment requirements of diverse individuals or groups. The Board
ensures that employment practices are fair and free from any bias.

How are you recognising:
The aims and aspirations of Maori, 
The employment requirements of
Maori, and Greater involvement of Maori
in the Education service?

The Board supports the principals of partnership, protection and participation to meet our
obligations under te Tiriti o Waitangi. The school actively seeks guidance to help us meet
the needs of our kaimahi. Kaiako are also supported to build their knowledge and skills in
te reo Maori. Regular opportunities are offered which allow a greater understanding of
culturally responsive practice.

How have you enhanced the abilities of
individual employees?

The Board ensures that they provide equitable opportunities for professional development
to meet identified needs. There is recognition from the Board with the importance that
professional development plays in building employee capabilities and competence.
Regular opportunities are provided for new employees to take on new
roles/responsibilities.

How are you recognising the employment
requirements of women?

Through the school’s Employer Responsibility Policy not only are duty of care obligations
met but also all reasonable concerns and requests made by female employees are
responded to.

How are you recognising the employment
requirements of persons with disabilities?

Through the school’s Employer Responsibility Policy not only are duty of care obligations
met but also all reasonable concerns and requests made by employees with disabilities are
responded to.

Compliance with Education and Training Act
2020 requirements to be a good employer for
the year ending 31 December 2022.

The following questions address key aspects of
compliance with a good employer policy: 

GOOD EMPLOYER STATEMENT

REPORTING ON THE PRICIPLES OF BEING A GOOD EMPLOYER



REPORTING ON EQUAL EMPLOYMENT OPPORTUNITIES  (EEO) 
PROGAMME/POLICY YES NO

Do you operate an EEO programme/policy?

Has this policy or programme been made available to staff?

Does your EEO programme/policy include training to raise awareness of issues which may
impact EEO?

Has your EEO programme/policy appointed someone to coordinate compliance with its
requirements?

Does your EEO programme/policy provide for regular reporting on compliance with the policy
and/or achievements under the policy?

Does your EEO programme/policy set priorities and objectives?

Good employer policies should include
provisions for an Equal Employment
Opportunities (EEO) programme/policy. The
Ministry of Education monitors these policies:

GOOD EMPLOYER STATEMENT



Te Tiriti o Waitangi is one of Aotearoa New Zealand's founding documents and represents the binding
contract between Māori and the Crown. Riccarton High School recognises our role and responsibility
to honour and give effect to te Tiriti o Waitangi.
Under the Education and Training Act 2020, a primary objective of the board of Riccarton High
School is giving effect to te Tiriti o Waitangi. We do this by:

working to ensure our plans, policies, and local curriculum reflect local tikanga Māori, mātauranga
Māori, and te ao Māori
taking all reasonable steps to make instruction available in tikanga Māori and te reo Māori
achieving equitable outcomes for Māori students
providing opportunities for learners to appreciate the importance of te Tiriti o Waitangi and te reo
Māori

Riccarton High School works from the principles of partnership, protection, and participation to meet
our obligations under te Tiriti o Waitangi. These principles reflect the three articles of te Tiriti.

Partnership
Riccarton High School aims to work in partnership with our local Māori community to support
rangatiratanga/self-determination. We actively seek the guidance of our local Māori community to
help us better meet the needs of our Māori students and ensure they experience educational success
as Māori.

We consult with our local Māori community on the development of our charter/strategic plan to make
sure it reflects and upholds appropriate tikanga Māori and te ao Māori. We seek opportunities to
collaborate with Māori to invest in, develop, and deliver Māori-medium learning (NELP Priority 2).

Protection
Riccarton High School actively protects and upholds mātauranga Māori, te reo Māori, and tikanga
Māori, and ensures they are meaningfully incorporated into the everyday life of our school (NELP
Objective 5). We actively engage with Ka Hikitia Ka Hāpaitia.

We take all reasonable steps to make instruction available in te reo Māori and tikanga Māori.

We support our teachers to build their teaching capability, knowledge, and skills in te reo Māori and
tikanga Māori. We provide opportunities for teachers to develop their understanding and practice of
culturally responsive teaching that takes into account ākonga contexts (NELP Priority 6).

Participation
Riccarton High School has high aspirations for every student. We encourage the participation and
engagement of students and their whānau in all aspects of school life.
Our relationships with our school community help us meet the needs of all students and sustain their
identities, languages, and cultures. The participation of whānau and our wider Māori community
actively informs the way we design and deliver education to ensure Māori students experience
educational success as Māori (NELP Priority 2).

TE TIRITI O WAITANGI

https://riccarton.schooldocs.co.nz/13408.htm
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Annual Implementation Plan 2023-Statement of Variance 

In 2023 we had 3 key priorities: 

• To reinvigorate the Riccarton Way 
• To ensure that the needs of our diverse learners are being met. 
• To bring the school’s cultural narrative to life 

Comments (refer to Annual Implementation Plan) 

1. To Reinvigorate the Riccarton Way 
1.1 Status: Achieved. 

Our objective with this priority was to ensure that our Riccarton Way remains at the forefront 
of all that we do at Riccarton High School particularly with how we think, act and relate to 
others both as students and staff. Through a variety of platforms- assemblies, issuing of Te 
Tohu Wairua awards, setting of clear behavioural boundaries and analysis of data to inform 
next steps I believe that we achieved this goal. Of course, the challenge for us is to ensure 
that our strong focus on this type of ethos remains as we juggle a number of internal and 
external priorities. 

1.2 Status: Achieved. 
Te Tohu Wairua awards have remained a key part of our celebration of success in 2023. 
What is particularly pleasing is to see student success being celebrated at each whare 
assembly with each taking on their own unique flavour while having the common element of 
the Riccarton Way at the centre of the acknowledgement. 

1.3 Status: Achieved.  
We continue to display the visual elements of our ethos around the school. It is important 
that we continue to update these visuals on a regular basis so that they remain relevant to 
our current student population. 

1.4 Status: Achieved. 
Throughout 2023 data was presented and analysed at least twice a term at staff meetings. 
This focused on referrals, detentions and the number of Te Tohu Wairua awards in addition 
to examining attendance trends. 

1.5 Status: Achieved. 
Clear processes are evident in terms of the consistent approach teachers are taking with a 
range of classroom behaviours. Professional learning time was set aside to examine both 
minor versus major behaviours and what the appropriate responses should be in each of 
these contexts. 

2. To ensure that the needs of our diverse learners are being met. 
2.1 Status: Ongoing. 

 A number of opportunities were provided throughout 2023 to allow our diverse community 
not only to be informed about what is happening within our school but also to seek 
feedback. These included hui with Maori whanau and Pasifika parents as well as gatherings 
with our Chinese, Muslim and Filippino communities. In preparation for our revised Strategic 
Plan in 2025 a significant amount of school community consultation will need to be 
undertaken by the Board throughout 2024. 
 



2.2 Status: Ongoing. 
In 2023 a focus was put on creating a common approach to learning design particularly with 
understanding the needs of our diverse learners, preparing them for success and for 
teachers to be provided with opportunities to share best practice. This work will be ongoing 
in 2024 where our goal will be to create a consistent and collaborative model of teaching 
and learning across all curriculum areas. 

2.3 Status: Ongoing.  
This work is a key aspect of the NCEA change programme. Throughout 2023 curriculum 
areas focused on weaving Mautauranga Maori principles through their unit plans. This will 
continue in 2024. 

2.4 Status: Ongoing.  
Riccarton High School has certainly advanced its mahi around being able to develop a 
variety of pathways for our diverse learners and the opportunities available to them. The 
introduction of the Gateway programme in 2024 is one such example of this. The next step 
will be to ensure that all learning areas are explicitly making a connection between the 
learning that students receive at school and how this relates to their real world career 
aspirations. 

2.5 Status: Achieved. 
In 2023 this was achieved through the collaborative approach that we took around the 
Riccarton Way of Learning- A key aspect of which has been to provide opportunities to share 
elements of best practice. 

3. To bring the schools’ cultural narrative to life 
3.1 Status: Partially Achieved.  

The real success out of 2023 was to finally have a cultural narrative produced- a 
document which shares and builds a common understanding around our heritage, 
values, traditions and connections to the whenua. An addition document was produced 
which describes the narrative behind our first new classroom block, Manu Tiria. What 
remains is to enhance the narrative on this block with specific artwork/manifestations. 

3.2 Status: Achieved.  
By the end of 2023 over 60% of our teaching/support staff had completed at least level 1 
of Te Ahu o te Reo Maori (each course lasting 14 weeks) It has been pleasing to see the 
acquired knowledge and language skill through this course has now transferred into 
everyday practice within Riccarton High School. 

3.3 Status: Ongoing. 
 We worked closely with Ngāi Tūahuriri throughout 2023 as they provided advice and 
guidance around our cultural narrative including the naming of our first new classroom 
block Manu Tiria. 

 

   



Student Achievement - Comments

At the senior level of the school our target for level1-3 of NCEA is to have our students achieving
either at or above the national averages. Our analysis focuses on the enrolment-based statistics
which are provided by NZQA but also an analysis done by Riccarton High School based on those
students participating in a full NCEA course. The latter is a result of the fact that we have a significant
number of students who for a variety of reasons (e.g. those undertaking intensive EAL courses) were
not entered into a full NCEA course. In 2023 this totalled:

43 students at level 1
29 students at level 2
31 students at level 3

Specific analysis of those students participating in in a full NCEA course compared to NZQA’s
enrolment-based figures reveals the following:

78.2% achieved the qualification at level 1
83.0% achieved the qualification at level 2
76.6% achieved the qualification at level 3

NZQA’s enrolment-based figures (all students) for 2023 reveals:

64.9% achieved the qualification at level 1 (national average = 61.7%)
71.1% achieved the qualification at level 2 (national average =73.2%)
64.0% achieved the qualification at level 3 (national average = 67.7%)

Our level 1 results therefore sat above the national average with level 2 and level 3 sitting below if you
look at enrolment based.

ANALYSIS OF VARIANCE





Gender Based Statistics

PARTICIPATING: 



ENROLLED:
Analysis of our statistics in 2023 shows males continuing to track below the national averages while
females essentially sit at or above the national averages.



Achievement Statistics by Ethnicity

Asian
Our participation-based statistics show:

76.3% of our students achieved at level 1
85.3% of our students achieved at level 2
77.9% of our students achieved at level 3

Comparing this to the enrolment-based statistics our Asian students sat above the national average
for level 1 and level 2 (64.2% versus 59.5% and 72.7% versus 70.7%) but below the national average for
level 3 (68.4% versus 70.1%).

Maori
Our participation-based statistics show:

58.6% of our students achieved at level 1
76.5% of our students achieved at level 2
50% of our students achieved at level 3

Comparing this to the enrolment-based statistics our Maori students sat below the national averages
at levels 1 and 3 (43.6% versus 51.9% and 30% versus 56.3%) but above the national average at level 2
(65% versus 64.6%).



Pasifika
Our participation-based statistics show:

81.8% of our students achieved at level 1
83.3% of our students achieved at level 2
77.8% of our students achieved at level 3

Comparing this to the enrolment-based statistics our Pasifika students sat above the national
averages at levels 1 and 2 (66.7% versus 52.7% and 80.0% versus 65.0%) and slightly below the
national average at level 3 (58.3% versus 60.4%).

European
Our participation-based statistics show:

87.8% of our students achieved at level 1
83.6% of our students achieved at level 2
86.0% of our students achieved at level 3

Comparing this to the enrolment-based statistics our European students achieved above to national
average at level 1 ( 68.9% versus 67.2%) but considerably below the national averages at levels 2 and 3
(68.8% versus 78% and 60.5% versus 71.4%).



Leavers Data 2023

Level 1 NCEA (or above)
At the end of 2023, 84.7% of our leavers departed with Level 1 NCEA or above.
Breaking this down into ethnicities:

63.6% of our Maori students left with Level 1 NCEA or above
75% of our Pasifika students left with Level 1 NCEA or above
93.6% of our Asian students left with Level 1 NCEA or above
85.4% of our European students left with Level 1 NCEA or above

By gender:
81.1% of our male students left with Level 1 NCEA or above
87.7% of our female students left with Level 1 NCEA or above

Level 2 NCEA (or above)
At the end of 2023, 74.6% of our leavers departed with Level 2 NCEA or above
Breaking this down into ethnicities:

48.5% of our Maori students left with Level 2 NCEA or above
68.8% of our Pasifika students left with Level 2 NCEA or above
85.9% of our Asian students left with Level 2 NCEA or above
70.9% of our European students left with Level 2 NCEA or above

By gender:
70.5% of our male students left with Level 2 NCEA or above
78.1% of our female students left with Level 2 NCEA or above



Level 3 NCEA (or above)
At the end of 2023 47.8% of our leavers departed with Level 3 NCEA or above
Breaking this down into ethnicities:

18.2% of our Maori students left with Level 3 NCEA or above
43.8% of our Pasifika students left with Level 3 NCEA or above
60.3% of our Asian students left with Level 3 NCEA or above
40.8% of our students left with Level 3 NCEA or above

By gender:
37.9% of our male students left with Level 3 NCEA or above 
56.1% of our female students left with Level 3 NCEA or above

University Entrance
At the end of 2023, 36.4% of our students left with University Entrance
Breaking this down into ethnicities:

12.1% of our Maori students left with University Entrance
31.3% of our Pasifika students left with University Entrance
43.6% of our Asian students left with University Entrance
32% of our European students left with University Entrance

By Gender:
27.4% of our male students left with University Entrance
43.9% of our female students left with University Entrance



Literacy and Numeracy Common Assessment Activities 2023

In 2023 we opted into the pilot of the new NCEA literacy and numeracy assessments. We chose to
enter the majority of our Year 10 cohort (excluding students sitting an Intensive English programme).
This was to check our systems whilst these assessments were still in the pilot phase, and also to
provide us with data around achievement rates across a whole cohort. 

All students who did not pass in the first event in Term 2 were entered again in Term 4. The results
after event 2 in Term 4 give us our overall achievement rate. 

The following trends were identified in the group of students that did not achieve in at least one of
these assessments:

63% of students who didn’t achieve these standards were English Language Learners (ELLs)
A large number of these ELLs (19 students) also did not start with their cohort at the beginning of
Year 9 
The majority of non ELL students who didn’t achieve were not working at the required curriculum
level to be successful in these assessments. 
34.3% of Māori received at least one NA, 63.6% of Pasifika students received at least one NA.
Low attendance was also a common factor in students who did not achieve.

Conclusions

Although our NCEA statistics at the 2 different levels (enrolment based versus participation based)
provide 2 different narratives, we move beyond this and look at where we need to focus:

Obviously, there is a very strong correlation between attendance and achievement. We believe
that we have strong systems and processes in place to track our attendance and a strong
pastoral network to follow up on issues such as truancy. Absence with some of our learners is a
complex issue e.g. reasons around mental health, however our focus also needs to be on the
group of learners who are regular attenders but are not achieving as well as they should be.
Further investigation is being undertaken into the reasons behind this lack of achievement. We do
know from our data that a key reason sits with the increase in the number of EAL students
enrolling (those who have English as their second language)



Our ‘Count Me In’ Strategy which has been operating for a number of years requires a review. We
can identify those students at this time of the year who are at risk of not achieving but we must
also be sure that we have an appropriate plan is in terms of supporting that learner (where
everyone takes ownership) We must also ascertain what success looks like for that learner, when
are the ‘check ins’ and finally, analyse our input versus final results.
We still have groups who are underachieving. Two of these are Maori and our young men. (We
know that both of these have been part of a national trend for decades) It is time to review the
strategies that we are using with these groups and decide what improvements need to be made.
Our Maori students, for example, need to be regularly attending and feel a sense of belonging. We
as teachers also need to continue to have high expectations of our Maori learners.



COMPARISON TO NATIONAL & EQUITY INDEX STATISTICS (ENROLMENT BASED)
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We are pleased to provide a report on the Riccarton High School’s Adult and Community 
Education (ACE) programme for 2023.   

Introduction 
 
In many respects, 2023 has been our reset year!  This year has been our first post covid year 
with us settling into a new norm that has meant no disruptions to our courses, fewer tutor 
illnesses and a reduction in learner absences. 
 
The lack of disruption has had a positive impact on our enrolments and as a result we ended 
2023 on a positive note by meeting our TEC funding obligations as well as achieving a small 
surplus.  I am thrilled to report this given the disappointing result we reported in 2022. 
 
The demand for Te Reo Māori courses has continued to decline throughout 2023.  It is difficult 
to pinpoint the reasons for this, however, anecdotally there has been a significant increase in 
the number of free on-line courses available since covid and this is likely to have impacted on 
our offerings. 
 
We have experienced a steady decline in sub-contracting arrangements with other 
organisations over the past five years.  In 2023 the only sub-contracting arrangement we had in 
place was with the Rewi Alley Chinese School.  They too were hit hard during the covid years 
resulting in a steady decline in the number of courses they were able to deliver on our behalf.  
They were unable to meet their provision in 2022. For 2023 their provision was adjusted, 
however unfortunately they still were unable to meet this. 

Changes to ACE in Schools Funding Priorities for 2023 
 
The priorities for ACE in Schools funding for 2023 (no change since 2021) were programmes 
that: 

• Improved employability 
o Courses focused on employability 
o Life skills such as financial literacy 
o Introductory `taster’ courses 

• Promoted social and cultural inclusion and participation 
o Languages, including Te Reo Māori, New Zealand Sign Language (including ESOL), Pacific 

Languages (especially Realm languages) and Asian languages 
o Courses supporting digital inclusion 

• Raise foundation skills 
o Courses in literacy, numeracy and/or digital literacy 

• Improved health and wellbeing 
o Courses such as parenting, mental health and resilience, or conflict resolution / anger 

management 
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Riccarton High School receives funding from the Tertiary Education Commission (TEC) to 
provide an ACE programme to the community. 

Programme at a Glance 
 
I am pleased to report that we have met our ACE in Schools funding commitments as agreed to 
with TEC for 2023.   
 
Course topics are offered in a non-formal learning environment characterised by programme 
diversity, flexibility and responsiveness to community and individual learning needs.  This year 
we added a new one-day Digital Skills workshop to our course offerings which proved to be 
very popular. 
 
Programme results are as follows:  

 

 

  

 

536* 
Learners / 

Enrolments 

7900 
Total Number 

of Funded 
Learner Hours 

Delivered 

50** 
Courses 

15% 
Priority Groups 

Participation 

80% 
Attendance 

  
* This is the number of learners that were reported to TEC for 2023.  Our TEC funded target was 514 

learners therefore we over-delivered by 22 learners. 
** Does not include self-funded courses delivered at Riccarton 
 
Based on the positive result this year, we have received confirmation from TEC that there is no 
change to our ACE in Schools funding for 2024, which was a pleasant surprise as we had been 
expecting a reduction in funding due to underdelivering in 2022.   

Learner Feedback 

Learner feedback is received both formally and informally.  During 2022 we developed and 
piloted a new Course Feedback System to collect learners’ feedback on their experience which 
was rolled out in 2023.  The advantage of moving to a new online system is the feedback 
received from learners can be collected electronically making the collation of feedback easier 
and less time consuming.   

The new system is designed to measure the effectiveness of the course in building learners’ 
confidence and skills as well as provide feedback to the tutor on their teaching and course 
content.  Therefore, the learners are asked to complete two online forms, a Start of Course 
Survey (completed in their first class) and an End of Course Evaluation (completed in their last 
class). 

Forms are accessed by scanning a QR code either on the learner’s device or a Risingholme 
device.  Three tablets have been issued to Riccarton for this purpose.   
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Community and ACE Providers Engagement 
 
In June, Lenore Wright, our Community Liaison Coordinator, resigned.  We appointed 
Bojana Rimbovska into this role in July.  Bojana has continued the great work Lenore had 
started.  At the end of 2023 we had: - 

• Continued to strengthen our partnership with ‘Dress for Success’ delivering ‘Work 
Readiness for Women’ courses throughout the year 

• Partnered with the City Mission to deliver Te Reo Māori courses to their clients and 
staff 

• Collaborating with partners, Jennifer Leahy from Ako Aotearoa, Lottie from the CWEA, 
and Lenore Wright from Risingholme to organize an event called the "Community 
Education Container Event." With the 
involvement of 18 local adult and 
community education providers, we 
offered a diverse range of free activities at 
the Life in Vacant Spaces Container in the 
Cashel Street Mall. This event provided an 
exceptional opportunity for the 
community to engage in learning 
experiences while fostering connections 
with various organizations. 

• Regularly attended Adult Education 
Community of Practice meetings 

• Membership of ACE Aotearoa  
• Joined the Executive of CLASS 
• Attended the ACE Conference 
• Participated in the Festival of Adult 

Learning Week 
• Attended presentations or manned a stall 

to engage with clients from the following 
organisations/services -  

o Ōtautahi Community House Trust (OCHT) 
o Kāinga Ora 
o Idea Services 
o Waltham Community Fair 
o Hiwa Wāhine Series - MSD Event 
o Careers in the Community at Ara 
o APM WorkCare Limited - Vocational Rehab 
o Next Steps 2023 Expo at Ara 
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Learner Profile at a Glance 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Summary 

In summary, we end 2023 on a positive note, reporting a small financial surplus as shown by 
the Statement of Income and Expenditure as at 31 December 2023, which is a good result 
considering the disappointing result, we reported in 2022.   

We cannot do what we do without the commitment and support of everyone, particularly our 
team of dedicated and talented tutors as well as our learners.   

I would like to take the opportunity to acknowledge Bridget Brierton, Riccarton’s ACE 
Coordinator.  Bridget Brierton commenced the role at the beginning of Term 2 replacing Eileen 
McDonald.  Bridget has hit the ground running, is proactive, organised and has made the 
commencement of courses at Riccarton a smooth process for both learners and tutors.   

A big thank you to Bridget, the Principal, and the Board of Trustees for their continued support 
of the programme enabling it to remain in the school’s community. 
 
 
Lynda Megson 
Director 

March 2024 



       Risingholme Community Centre Inc.

     Statement of Income and Expenditure

                      For the period 01 January to 31 December 2023

                Riccarton High School

Income

RHS Courses $81,166.00

Course Fees $44,854.00

Total Income $126,020.00

Expenditure

Accounting and Audit Fees $2,339.00

Advertising $3,800.00

Cleaning $364.00

Course Expenses $1,352.00

Community Groups $2,400.00

Computer Expenses $4,414.00

Credit Card Expenses $1,471.00

Electricity $3,559.00

Insurance $2,515.00

Office Supplies $700.00

Rent $3,835.00

Repairs and Maintenance $1,786.00

Sundry Expenses $76.00

Subscriptions $238.00

Telephone $1,331.00

Travel $665.00

Training $141.00

Wages $62,884.00

Kiwisaver $2,386.00

Accident Compensation Levies $139.00

Tutor Contract Fees $5,395.00

Tutor Wages $22,621.00

Total Expenditure $124,411.00

Profit / (Loss) $1,609.00



FINANCIAL REPORT











Riccarton High School 
Statement of Comprehensive Revenue and Expense 
For the year ended 31 December 2023 

2023 2023 

Budget 

Notes Actual (Unaudited) 

$ $ 
Revenue 

Government Grants 2 11,887,317 11,117,205 
Locally Raised Funds 3 1,101,772 722,409 
Interest 88,483 25,000 
Gain on Sale of Property, Plant and Equipment 
Other Revenue 

Total Revenue 13,077,572 11,864,614 

Expenses 

Locally Raised Funds 3 359,009 296,831 
Learning Resources 4 10,041,209 9,180,442 
Administration 5 859,336 745,200 
Interest 7,502 6,000 
Property 6 1,909,616 1,688,689 

Total Expense 13,176,672 11,917,162 

Net (Deficit)/Surplus for the year (99,100) (52,548) 

Other Comprehensive Revenue and Expense 

Total Comprehensive Revenue and Expense for the Year (99,100) (52,548) 

2022 

Actual 

$ 

11,171,644 
855,524 

26,309 
3,165 

499 

12,057,141 

193,004 
9,315,986 

767,577 
6,575 

1,759,166 

12,042,308 

14,833 

14,833 

The above Statement of Comprehensive Revenue and Expense should be read in conjunction with the accompanying 
notes which form part of these financial statements. 
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24. Financial Instruments 

The carrying amount of financial assets and liabilities in each of the financial instrument categories are as follows: 

Financial assets measured at amortised cost 

Cash and Cash Equivalents 

Receivables 

Investments - Term Deposits 

Total Financial assets measured at amortised cost 

Financial liabilities measured at amortised cost 

Payables 
Finance Leases 

Total Financial liabilities measured at amortised Cost 

25. Events After Balance Date 

There were no significant events after the balance date that impact these financial statements. 

26. Comparatives 

2023 

Actual 
$ 

652,305 

700,196 

1,240,480 

2,592,981 

851,155 

178,217 

1,029,372 

2023 2022 

Budget 

(Unaudited) Actual 

$ 

398,405 438,004 

651,100 651,100 

1,043,459 1,043,459 

2,092,964 2,132,563 

761,651 761,651 

273,888 273,888 

1,035,539 1,035,539 

There have been a number of prior period comparatives which have been reclassified to make disclosure consistent with the current year. 

27. New Service Provider

Riccarton High School changed financial service provider in 2023 and, due to this change, some prior year figures may not be directly 

comparable. 
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INDEPENDENT AUDITOR’S REPORT 

TO THE READERS OF RICCARTON HIGH SCHOOL’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2023 

The Auditor-General is the auditor of Riccarton High School (the School). The Auditor-General has appointed me, 
Anthony Smith, using the staff and resources of Deloitte Limited, to carry out the audit of the financial statements 
of the School on his behalf. 

Opinion 

We have audited the financial statements of the School on pages 3 to 18, that comprise the statement of financial 
position as at 31 December 2023, the statement of comprehensive revenue and expense, statement of changes in 
net assets/equity and statement of cash flows for the year ended on that date, and the notes to the financial 
statements that include accounting policies and other explanatory information. 

In our opinion the financial statements of the School: 

• present fairly, in all material respects:

o its financial position as at 31 December 2023; and

o its financial performance and cash flows for the year then ended; and

• comply with generally accepted accounting practice in New Zealand in accordance with Public Benefit Entity
Standards Reduced Disclosure Regime (‘PBE Standards RDR’).

Our audit was completed on 30 May 2024. This is the date at which our opinion is expressed. 

The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board and our 
responsibilities relating to the financial statements, we comment on other information, and we explain our 
independence. 

Basis for our opinion 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the New 
Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are further described 
in the Responsibilities of the auditor section of our report. 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards. 

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion. 

Responsibilities of the Board for the financial statements 

The Board is responsible on behalf of the School for preparing financial statements that are fairly presented and 
that comply with generally accepted accounting practice in New Zealand.  

The Board is responsible for such internal control as it determines is necessary to enable it to prepare financial 
statements that are free from material misstatement, whether due to fraud or error.  
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In preparing the financial statements, the Board is responsible on behalf of the School for assessing the School’s 
ability to continue as a going concern. The Board is also responsible for disclosing, as applicable, matters related to 
going concern and using the going concern basis of accounting, unless there is an intention to close or merge the 
School, or there is no realistic alternative but to do so. 

The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 

Responsibilities of the auditor for the audit of the financial statements  

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are free 
from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes our 
opinion.  

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in accordance 
with the Auditor-General’s Auditing Standards will always detect a material misstatement when it exists. 
Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or error. 
Misstatements are considered material if, individually or in the aggregate, they could reasonably be expected to 
influence the decisions of readers taken on the basis of these financial statements. 

For the budget information reported in the financial statements, our procedures were limited to checking that the 
information agreed to the School’s approved budget. 

We did not evaluate the security and controls over the electronic publication of the financial statements. 

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit. Also: 

• We identify and assess the risks of material misstatement of the financial statements, whether due to
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence
that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting a material
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control.

• We obtain an understanding of internal control relevant to the audit in order to design audit procedures
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the
effectiveness of the School’s internal control.

• We evaluate the appropriateness of accounting policies used and the reasonableness of accounting
estimates and related disclosures made by the Board.

• We conclude on the appropriateness of the use of the going concern basis of accounting by the Board
and, based on the audit evidence obtained, whether a material uncertainty exists related to events or
conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to
the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our
opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s report.
However, future events or conditions may cause the School to cease to continue as a going concern.

• We evaluate the overall presentation, structure and content of the financial statements, including the
disclosures, and whether the financial statements represent the underlying transactions and events in a
manner that achieves fair presentation.
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• We assess the risk of material misstatement arising from the school payroll system, which may still
contain errors. As a result, we carried out procedures to minimise the risk of material errors arising from
the system that, in our judgement, would likely influence readers’ overall understanding of the financial
statements.

We communicate with the Board regarding, among other matters, the planned scope and timing of the audit and 
significant audit findings, including any significant deficiencies in internal control that we identify during our audit. 

Our responsibilities arises from the Public Audit Act 2001. 

Other information 

The Board is responsible for the other information. The other information comprises the Board Members List, 
Analysis of Variance, KiwiSport Statement, Statement of Compliance with Employment Policy, but does not include 
the financial statements, and our auditor’s report thereon. 

Our opinion on the financial statements does not cover the other information and we do not express any form of 
audit opinion or assurance conclusion thereon. 

In connection with our audit of the financial statements, our responsibility is to read the other information. In 
doing so, we consider whether the other information is materially inconsistent with the financial statements or our 
knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our work, we 
conclude that there is a material misstatement of this other information, we are required to report that fact. We 
have nothing to report in this regard. 

Independence 

We are independent of the School in accordance with the independence requirements of the Auditor-General’s 
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1 
International Code of Ethics for Assurance Practitioners (including International Independence Standards) (New 
Zealand) (PES 1) issued by the New Zealand Auditing and Assurance Standards Board. 

Other than the audit, we have no relationship with, or interests in, the School. 

Anthony Smith 
Deloitte Limited 
On behalf of the Auditor-General 
Christchurch, New Zealand 
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